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IMPACTE had its beginnings in 
August of 1971 at Brandon University. 
The need for IMPACTE was obvious 
through such statistics as the number of 
teachers of native origin in Manitoba at 
that time (approximately 12). 

IMPACTE provides standard teacher 
training through the Faculty of 
Educator-at Brandon University, but as 


a program say eee people is mindful 


of native i 


implications a Rane “people. 


Because many IMPACTE 


students 
have not had the same et of 


educational o ee most 
university Channels ~~ [MPACTE 
programs-study skills and_ other support 
services for its students around the 
regular program. IMPACTE carries on a 
continuin jalogue with its students, 
graduates, community, faculty, and 
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other resource persons about such issues 
as course and curriculum relevance, etc. 

IMPACTE operates both on and 
off-campus. Many IMPACTE students 
are people with families in communities 
where it would be improbable for them 
to come to Brandon to study — so 
IMPACTE takes the studies to them. 

IMPACTE student-teachers serve for 
an extended field experience period, and 
are placed for field experience in 
Brandon, Erickson, St. Laurent, St. 
Eustache, Camperville, Birtle, Binscarth, 
Ebb and Flow, Vogar, Elie, Portage, 
Rossburn, etc. 

In the time that IMPACTE has been 
in operation, it has seen 25 graduates as 
certified teachers (approximately one- 
third with a Bachelor of Teaching). The 
majority of IMPACTE’s graduates are 
teaching in remote and northern 
locations. 

A very important part of IMPACTE’s 
programming is its orientation. IM- 
PACTE has been increasingly using 
Confluent Education as a resource for 
Orientation of new students to the 
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program. Confluent has resourced 
Orientations at Brandon and Camperville 
and the new off-campus centre at Swan 
River. 

Confluent Education has been an 
integral part of field experience 
workshops in all off-campus locations 4s 
well. 


ORIENTATION SESSIONS CONDUCTED 
FOR BONTEP AND IMPACTE 


New teacher trainees in BUNTEP and 
IMPACTE were given week-long 
Orientation programs in January by 
members of the Confluent Education 
team. 

For the uninitiated, BUNTEP stands 
for Brandon University Northern 
Teacher Education Program, and 
IMPACTE is Indian-Metis Project Action 
for Careers in Teacher Education. 

A group at Cross Lake (Trudy 
McLaren and Jean Tully) and another at 
Nelson House (Jim Sangster) were 
conducted during the second week in 
January; a third took place the 
following week in Island Lake (Trudy 
and Jean). Finally, a session took place 
the last week in January in Swan River 
(Jean and Jim). 

For each group it was a week of 
experiential activity, starting with 
low-key communication skill training, 
through exercises aimed at improving 
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the students’ sense of .self-worth and 
power, to exercises to facilitate working 
well with others. The weeks generally 
concluded with the participants taking a 
look at their personal and professional 
goals, the blocks they might experience 
in reaching those goals and then at the 
resources they have available to call on 
to help remove those blocks and to help 
them to take better advantage of their 
professional training. 

We hoped by _ these orientation 
programs to increase the students’ 
self-confidence, their awareness of and 
confidence in their own natural abilities, 
and their awareness of the importance 
to their teaching roles, of their past 
experience. In addition, we hoped to 
help build some group feeling that 
would act as a support during the two 
or three years of training ahead of them. 

The size of the groups varied from 11 
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FACILITATOR 


A total of 35 persons representing a 
dozen school divisions, community 
colleges, Brandon University and various 
communities are presently involved in 
Facilitator Training with the Confluent 
Education Program. On completion of 
training in the summer of 1975 these 
persons will be added to the existing 
cadre of resource persons in this area In 
Manitoba. 

The main premise upon which this 
program was established was to provide 
a series of structured opportunities 
whereby persons could develop their 
own style of the implementation and 
facilitation of Confluent Education as it 
may be applied to their particular sphere 
of interest. 

Course outline is as follows: 


INTRODUCTION 

This course has established an 
opportunity for interested persons to 
focus in-depth on various aspects of 
facilitation within Confluent Education. 
All participants within this course will 
have been involved in Confluent 
Education programming within the 
province of Manitoba for a minimum of 
ten days’ intensive experience. 

Several assumptions have been made 
in setting up this course: 

1. As mentioned 


above, persons 


involved have already had opportunity 
to explore 
theory and 


fashion the 
Confluent 


in an initial 
practice of 





GRACE GODMAINE AND CLARA Mc- 
QUEEN TAKE A _ BREAK DURING 
FACILITATOR TRAINING PROGRAM. 


ORIENTATION — Continued 


students to 14 students. 

Besides the enjoyment we found in 
conducting the programs, an extra bonus 
was added in the northern communities 
where we were billeted in teachers’ 
homes. These teachers were pleased to 
have some outsiders to talk 
“education’’ to, while we, in turn, were 
grateful for their hospitality (even the 
many late nights). 





TRAINING PROGRAM 1975 


Their involvement in this 
course is considered evidence of a 
commitment to principles and a 
willingness to assume a facilitating and 
leadership role in some aspect of this 


Education. 


approach to education in its largest 
sense. 
2. That the course will include 


participants representing a wide range of 
interest in the field of education, 
including teachers, parents, administra- 
tors, counsellors, and various other 
personnel from the education communi- 
ty. 

3. The participants in the course will 
have opportunity to develop facilitating 
skills which relate directly to their own 
style and interest. 

4. The course will include processes 
for sharing between course participants. 
In this sense the participants are seen as 
providing the basic data for the learning 
content of the course. These processes 
will include and in some cases be 
facilitated by the contribution of 
consultants skilled in the various aspects 
of Confluent Education and supporting 
fields of study. 


COURSE OBJECTIVES 

1. To provide an intensive training 
program which allows for in-depth 
learning with the theory known as 
Confluent Education as well as various 
theoretical frameworks from _ other 
supporting fields of discipline. Secondly, 
to provide opportunity for the 
development and monitored practice of 
the direct application of Confluent 
Education and further for its application 
in the facilitative sense in the learning of 
others. Thirdly,.an increased awareness 
and understanding of the public school 
system and the problems and processes 
involved in the development, implemen- 
tation and carrying out of programs of 
this nature (of whatever size) within 
that system. 

2. To increase the personal growth 
and skill development of teachers and 
lay persons who have been associated 
with the program and who have 
expressed a sincere desire to develop 
leadership capacities in this approach to 
education. 

3. To provide an expanded core of 
personnel with the knowledge, skills and 
desire to develop programs of this 
nature within their own sphere of 
Operation within the public school 
system. 

4. By providing the above program, 
make available an increase cadre of 
resource persons to other schools, school 
divisions, and communities in the 
province and elsewhere. 


COURSE OUTLINE 
The Facilitator Training Program ‘75 
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will be divided primarily between 
sessions on Confluent Education theory 
and those on the practice thereof In 
most cases these will be run together 
but an attempt will be made to 
concentrate on both the conceptualiza- 
tion and the experiencing of Confluent 
Education and its approaches to teacher 
training, classroom practice (including 
curriculum development) and school/ 
community relations. Facilitation of 
these sessions will begin in a relatively 
structured manner using expertise from 
within and without the province of 
Manitoba on the basis of best judgment 
and experience of those previously 
trained within the province and within 
the resource limitations of the program. 
This will change as the course progresses 
to self-direction by the group in 
training. 


COURSE CONTENT 


Phase One: 

The initial phase of the program will 
run from late January, 1975 to late May 
of 1975, and will for the most part 
concern itself with theoretical input in 
the areas of Confluent Education theory 
and practice and systems innovation. 


1. Gestalt session for course 
participants emphasizing personal 
growth, — self-awareness and Gestalt 


applications within education. Weekend 
session with Dr. E.G. (Tony) Stickel, 
Founder of Western Centre for Gestalt 
Education — half group, January 24-26, 
1975 at Gimli, Manitoba — second half 
group, January 31 - February 2, 1975 at 
Rivers, Manitoba. 

2. Confluent Education theory in- 
cluding principles of humanistic 
psychology, the merger of the cognitive, 
affective and connative domains in 
teaching and learning, responsibility and 
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achievement in the classroom, and an 
introduction to literature in the field. 
Weekend session with Dr. Aaron W. 
Hillman, Santa Barbara, California, 
February 28 - March 2, 1975, Rivers, 
Manitoba. 

3. Confluent Education theory and 
practice including curriculum adapta- 
tions, the theory and practice of 
— education and the sharing of 
xperience and expertise with previously 
trained facilitators in Manitoba. Sunday 
evening, April 13 to Sunday noon, April 
20, 1975 at Gimli, Manitoba, with 
Gloria Castillo, Santa Barbara, Califor- 
nia, Manitoba Confluent Education 
Program staff and Manitoba Confluent 


Education Facilitators, and tentatively” 


Dr. Jerry Weinstein, Director, Graduate 
Program in Humanistic Education, 
University of Massachusetts. 

4. Systems innovation, implementa- 
tion and practice, the various models of 
systems innovation ranging in applicabili- 
ty from classroom through to entire 
educational delivery systems. Weekend 


session with Robin D. Montz, Santa 
Barbara, California, and John W. 
Ekstedt, Acting Deputy Minister, 


Attorney-General’s Department, Province 
of British Columbia, and formerly 
Director of the Demonstration Project in 
Confluent Education, Province of 
Manitoba. May 23-25, 1975, at Gimli, 
Manitoba. 


Phase Two: 

The second phase of this program 
will concentrate on monitored facilita- 
tion, the development of individual 
methodologies and packages of applica- 
tion and further personal growth activities. 

This phase will be conducted in 
conjunction with the regular summer 
workshop program expected to be 
conducted in July of 1975. Final details 
of this particular phase of the program 
have not yet been finalized and will be 
in conjunction with participants in the 
program. It appears at this time that this 
phase will be a two-week residential 
program. 

In addition to the above, each 
participant will be required to complete 
a major paper on an aspect of the 
theory and practice of Confluent 
Education chosen by them _ in 


conjunction with staff personnel during 
the duration of the course. 








VIRDEN “HOUSE” 


Monday morning, Sally and Tina 
together on the chesterfield. Mark on 
the floor in his usual place. Gwen beside. 
the stereo. David and John near the 


television. The start of a new week. A | 


school day has ies 

A discussion is in progress. Little 
guiding needed. It develops from the 
needs of the students. “I have nothing 
to do at home. |'d really like to. help 
around the house, but !’m never ask 
Ideas flow. Suggestions. In their Sua 
ways students add to possible solutions. 
“Do you really think | should ask for 
more responsibility around the house? 
How could | do that?’’ More ideas are 
offered. ‘Can we role play some of the 
ideas? We're off! What was once an 
individual's problem is now being shared 
by the class. A possible solution emerges. 
We work with it. Gwen seems more 
relaxed now. ‘‘Tonight I’m going to try 
that. | know it will work!” The class 
looks forward to tomorrow. At that 
time Gwen will share her experience 
with us. She seems confident. She 
smiles. 

We break and move downstairs. Mark 
takes out his mathematics and begins to 
work. No prompting needed. John is 
working on a social studies project. He 
has chosen to develop a unit on 
Scotland. His art work and illustrations 
are his pride. Tina and Sally help each 
other with subjects and _ predicates. 
Gwen dictates a spelling unit to David. 
Helping others. Responsibility. Being 
aware of each others’ needs. All are 
present. Ann and | stay in he 
background. If help is needed, we will 
be asked. Morning progresses. 

Yesterday John baked a cake. He's 
proud. He worked most of the 
atternoon on his creation. Today is a 
special day. It 
Fourteen years old today! The students — 
have invited Betty to dine with us at 
noon. A surprise birthday party has 
been planned. Betty attended school 
here last fall. She now attends Virden 
Collegiate. The students never forget a 
friend. They want to help her celebrate 
her birthday. Sally and Mark are in the 
kitchen. Today's noon meal is their 
responsibility. ‘Saute ham and onions in 
butter until...’” Gourmets at work. 
The ingredients are mixed well with 
laughter and friendship. 

Noon arrives. We drive to the 
collegiate to meet Betty. She’s excited. 
We are too. She enters our school. 
“Happy birthday to you, happy 
birthday...’ The hallway echoes with 
excited voices. Tears moisten Betty’s 
eyes. It is a good day. We all gather 
around the dining room table. ‘Hey, 
Sally, this meal is great! How'd you 
make  it?’’ Conversations continue 
throughout the meal. Time for Betty to 


is Betty’s birthday! — 
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Three... all ipa in. ane ‘great - 
tush of air. Laughter. The candles are 
Betty thanks us for wie 
un i i i 


conversations subside. Ti an up. 
Gwen's turn to wash the dishes. My turn 
to dry. We talk and laugh as we de houtas 
“chores”. Others are bares watching 
television. Some are outside. Gone for a 


walk down to the creek. Time for Betty 


to return to the collegiate. As she leaves 
‘thanks us in her own special way. 


Ann, Sally and Gwen are crocheting in 
the living room. They're making Sana 


tops and slippers. The boys are using the 


projector to make silhouettes on white 
paper. They trace around the outlines 
and cut them out. We are invited to join 
them. Soon we are all making 


silhouettes. Chris too. We look at our 
creations. We close our eyes and place 


our hands on our faces. Which areas are 
cool? Which areas are warm? Blue and 
red. Cool and warm. Areas that feel cool 
are painted blue. Areas that feel warm 
painted red. Patterns of color emerge. 
Patterns of ourselves. Three-year-old 
Chris joins in with his paint brush. A 
discussion follows. How do we differ? 
What would change the patterns we have 
discovered? Running. Anger. Friends. We 
tack our products on the wall. We make 
a commitment to do this again another 
day to see if our patterns have ates 
To see if we have changed. A good 
lesson. Time for a break. 

Recess over, we gather in our 
classroom. A lesson begins. A time when 
we all work together on a_ similar 
_ Today it is adjectives. Students 


in grade five, others in six, eight, nine. 


eal at different levels. We work 
together. Words that describe me. That — 
ribe you. What words would you 
use to ee a flower? A snowflake? 





What ae Pie Hike if we had no 


We'll Se ‘our answers later. Time now 
to work individually. 

Monday is drawing to a close. 
Students complete what is needed to be 
done. Some finish their spelling. Others 
mathematics. Time to decide what to 
take home. David takes out his He Doe 
He has decided to do a unit 


homework. Tina takes spelling ne 


anager stays 


tific! 
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_ NEWS AND EVENTS 


FRONTIER SCHOOL DIVISION 


WANIPIGOW BOYS ROUGH IT IN 
-30-DEGREE TEMPERATURE 


Twelve young boys from grade 6 and 
7 at Wanipigow School, Hole River 
Indian Reserve, spent the ‘‘night out” in 
the bush in 30-below temperature as 
part of a two-day winter survival course 
offered to them in preparation for a 
trapping program being carried on at 
their school. 

Roy Hammond, the boys’ classroom 
teacher, has developed an outdoor 
education program in which the boys 
will actually work their own collective 
trapline. Using two local trappers as the 
resource people for the program, Mr. 
Hammond has had co-operation from 
the band council and the local trappers 
association. 

Jim Sangster, Confluent Education 
Program, acted as a resource person 
along with Mr. Don Bird of Hole River 
‘for the two-day survival program. The 
boys, along with Mr. Hammond, Mr. 
Bird and Mr. Sangster, spent the first day 
preparing camp for the  night’s 
experience. Mr. Bird instructed the boys 
in making a log shelter while Mr. Sangster 
instructed in the building of a snow 


VIRDEN HOUSE 
PROJECT — Continued 


too. She’s getting ready to write her 
grade seven final next week. Sally is 
studying for her grade nine mathematics 
final. She'll be writing it next month. 
Gwen doesn’t feel like taking anything 
home tonight. She has a_ special 
assignment. We need for one final time 
before we leave. Resentments. Apprecia- 
tions. Demands. 

A school bus arrives. Gwen and John 
begin their 15-mile journey home. David 
walks slowly down the driveway. Tina 
and Sally leave together. Mark is staying 
with us tonight. He'll go home 
tomorrow. Now he is playing with Chris. 
Our school day has come to a close. 
Monday is over. But tomorrow, 
tomorrow is another day. We look 
forward to it. 

* * * 

The Virden ‘House’ Project is an 
educational project funded by the 
Department of Health and _ Social 
Development in co-operation with Fort 
la Bosse School Division. Six students, 
aged 10 to 17, are presently attending 
school in the project. Five others have 
“graduated’’ into the division’s schools. 
The location is a four-bedroom house on 
the outskirts of Virden. Anyone wishing 
further information is invited to contact 
the ‘‘teachers’” of this one-year pilot 
program. Contact Ann and Howard Hoy, 
Box 835, Virden, Manitoba. 


shelter called a Quinz-he. The next day 
was spent back in the classroom going 
over the previous day’s experience and 
looking at the theoretical aspects of 
winter survival. One boy’s response to 
the question of whether he wanted to 
do it again was “yeh, but in the summer 
time!” 

Plans are being discussed for an 
outing in the spring. 


SOUTH INDIAN LAKE 
COMMUNITY SCHOOL PROJECT 


South Indian Lake School staff and 
community have been engaged over the 
past four months in an_ exciting 
community-schoo! project. The commu- 
nity of South Indian Lake is in the 
process of moving from one location to 
another because of the flooding of the 
lake. The new school is situated in a 
new community centre building which 
also. houses a community _ store, 
laundromat and = other community 
facilities. Frontier School Division, in 
occupying the new school, wanted to 
pursue the school-community concept in 
that community involvement in the 


school be thoroughly explored and 
implemented. 
Under the leadership of principal 


Cam Giavedoni and school committee 
chairman Robert Baker, two school- 
community workshops have been held 
to date and plans are beginning to take 
shape for some innovative programs 
once the new school is in use. Jim 
Sangster of the Confluent Education 
Program has acted as workshop 
facilitator at both workshops. 

Some possibilities now being 
explored: school-community garage and 
workshop for snowmobiles and outboard 
motor repair and instruction, Indian 
crafts guild — students and community 
women, joint physical education recrea- 
tion leader and programs for school and 
community, Cree instruction by 
community to teachers and students, 
community use of library, local history 
and cultural input into curriculum by 
community people. 

A visit by the school committee to the 
Stoney Indian Reserve in Morley, 
Alberta, is a possibility in the near 
future. This reserve has been working on 
a similar project for the past three years. 


WINNIPEG SCHOOL DIVISION 


KING 
SCHOOL 


EDWARD ELEMENTARY 


A one and one-half day in-service was 
conducted at King Edward Elementary 
School on January 8 and 9. The format 
involved parent volunteers, . student 


“ 


teachers from the University of 
Manitoba, and a class of students in 
grades 4, 5 and 6 (approximately 50). 

In this in-service we hoped to provide 
some training and experience for the 
parent volunteers who had expressed 
interest in working with this age group, 
The volunteers had already worked with 
the K-3 level group. We wanted to 
provide a confluent approach for the 
students in this class to try out some of 
the lessons that had been created. In so 
doing we provided demonstration lessons 
for the teachers at King Edward to 
observe. 

The students were divided into 
groups of six to eight with a volunteer 
or student teacher as the facilitator. As 
wide a variety of lessons as possible was 
offered in the time allowed. They 
included language arts, creative writing, 
mathematics, art, music, physical 
education, and values clarification. The 
people who created and conducted the 


lessons were Jack Sangster, Jack 
Orchard, Trudy McLaren, Linda 
Sangster, Jack Lewis-Smith and Ellen 
Kolisynk. 


Time was taken at the end of each 
morning and afternoon session to 
process the sessions with the students as 
well as with the volunteers and student 
teachers. 

A further week will be spent at King 
Edward from March 3 to 7. 

This session will follow a_ similar 
format but with classroom teachers 
acting as group leaders for a morning or 
afternoon. In this way each teacher will 
be given opportunities to experience a 
confluent lesson. Friday, March 7 will 
be an in-service day with the staff of the 
school to examine such questions as: 
What happened? How did it happen? 
What did/does it mean for me? In what 
ways do | want to begin using confluent 
approaches in my classroom/life? 

We're looking forward to learning and 
working again with the staff and students 
at King Edward. 


WINNIPEG SCHOOL DIV. No. 1 
DAVID LIVINGSTONE SCHOOL 


As a result of the metro Regional 
Confluent Group meetings, an introduc- 
tory session on Confluent Education was 
held at David Livingstone School on 
February 10. The Metro Regional group 
is co-ordinated by Vonnie Gannon 
Grafton of the North Main Drop-In 
Centre. The result of the meeting at 
David Livingstone was an expressed 
interest in demonstration lessons. 
Accordingly, a two-day stint at David 
Livingstone was organized by Lesia Peet 
of that staff. These demonstration 
lessons took place on February 25 and 
26 and involved 12 staff members. The 
lessons were taught by Jack Orchard, 

(Continued) 


Jack Lewis-Smith and Jim Sangster. The 
consisted of confluent Mathematics, 
physical education, art as well affective 
lessons. Almost all of the teachers 
requested follow-up work with their 
classes. 

As well, a volunteers workshop at 
David Livingstone was held on February 
20. The workshop was led by Jack 
Orchard and Vonnie Gannon Grafton. 
Further work in this area is anticipated. 

— Jack Orchard 


TRANSCONA SPRINGFIELD 
SCHOOL DIVISION 


SPRINGFIELD COLLEGIATE 


A one-day introductory in-service in 
Confluent Education was held at 
Springfield Collegiate in Oakbank on 
Friday, February 7. The group of 20 
people was assisted by Jack Orchard. As 
a result of the workshop a number of 
teachers expressed interest in seeing 
demonstration lessons in their class- 
rooms. 


ASSINIBOINE SOUTH 
SCHOOL DIVISION 


WESTDALE SCHOOL 


BEST LAID PLANS 
By Christine Creighton 


The grade nine class at Westdale 
Junior-Senior High is presently working 
through a unit on “Of Mice and Men”, 
which has a core of four confluent 
lessons. The concepts to be developed 


through confluent education are 
motivation, isolation, euthenasia and 
respo nsibility - 

The class participated in a 


sub-personality exercise and moved from 
the personal experience to applications 
to the main character’s experience. The 
class acted out the sub-personalities 
involved in George’s dilemma, and 
suddenly became aware of the many 
sides and components of this personality 
which motivated his final act. | confess 
that developing this concept usually 
takes many classes of discussion and 
exercises. 
To develop the concept of isolation 
and loneliness, | plan to isolate students 
from each other spatially, visually and 
audially, and then process feelings 
resulting from such isolation. The 
students will then be equipped to 
-emphathize with the main characters. 
) Euthanasia is important in the novel. 
The class will work through the kidney 
machine and lifeboat exercises to help 
initiate discussion. 

A look at responsibility in the novel 


2 


will lead the class to the slave-master 
exercise. 

The enthusiastic response of the 
students and myself after the first 
confluent lesson of the unit predicts a 
most rewarding learning experience for 
the students and teacher. It’s much 
easier this way! It takes half the time to 
develop the concepts and the time it 
does take to develop them is more 
enjoyable! 


UNIVERSITY OF MANITOBA 


A two-day Confluent Education 
Workshop was held on December 9 and 
11 at the University of Manitoba. The 
participants were student teachers at the 
Faculty of Education. The first day of 
the workshop was spent dealing with 
Gloria Castillo’s curriculum model as 
well as experiential content. The second 
day dealt with an exploration of 
demands and confluent techniques of 
classroom management. All of the 
student teachers in this group practice 
teach at King Edward School in 
Winnipeg School Division. As a 
consequence to these two days, further 
training sessions were held for half days 
on February 5 and 10. This has, in fact, 
become a confluent study group. The 
participants are keen idealists, and are 
part of an exciting new concept in 
teacher education that has been 
developed at the Faculty of Education. 
Our next workshop with this group will 
be held on March 10 at the University. 
One hope | have is that next year our 
participation in this program will be 
built into the program. 

— Jack Orchard 


On December 10 Jack Orchard of the 
Confluent Education Program _ staff 
taught a two-hour confluent history 
lesson to a Social Studies Methodology 
class at the University of Manitoba. This 
class, conducted by Ken Osborne, is 
exploring a number of alternatives to 
the present educational system. 


RED RIVER COMMUNITY 
COLLEGE 


a SCHOOL SAYS “YOU 


A committed and enthusiastic staff 
with a chance to fill a real adult 
educational need in the area — these are 
two of many factors that make the 
North Main Drop-In Centre an exciting 
place to teach, learn or visit. Fifty adult 
day students (age 16-60) are presently 
enrolled in adult basic education 
(A.B.E.) programs. Another 90 students 
in the neighborhood take advantage of 
evening classes such as sewing, typing, 
G.E.D. preparation, and English for New 
Canadians. 





The Centre, an 
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barriers as possible between people and 
programs. Adult upgrading has in the 
past been available in Winnipeg only AS 
Red River Community College, to many 
a rather and intimidar 

institution, if they even know where 
is. At the Centre, located at 394 Selkirk 
Avenue, many local residents who drop 
in either seeking information — 
courses at the College, or just out of 
curiosity, are amazed to find out that 
they can enrol in, and Ee ree a course at 
the Centre that ee st ade ms on 


SOUR AN 

distributed on ee sie bumper 
stickers throughout the neighborhood, 
accurately reflects the attitude of the 
Centre, and in many cases this 
encouragement is all a person may need 
to ee the big step of returning to 


A.B.E. includes a basic literacy course 
(grades 0-5) and a grade 5-10 course in 
mathematics and communication. Life 
Skills and pre-occupational orientation 
are options available to all students. As 
a student nears graduation, she/he works 
with instructors and other resource 
people to plan for further education, 
training or job placement. 

A nourishing atmosphere of warmth 
and caring allows us all, staff and 
students, to grow, learn, share, belong, 
A. particularly satisfying, aspect of the 
Centre for me is being part of a team 
that is so mutually supportive and 
committed to dealing with our inevitable 
growing pains together, openly and — 
honestly. 

While many good _ things a 
eae at the Centre right now, | 

even more excited about the 
HN Shins in store for us, as we are 
constantly involved in a change process. 
A structure this young has tremendous 
energy and flexibility, and it is most 
refreshing to have new ideas greeted 

with an enthusiastic “YOU CAN”. 
— Vonnie Gannon Grafton 








FACILITATOR ‘73 RENEWAL 
AND PLANNING WORKSHOP 


On January 17-19, 1975 at Elkhorn 
Ranch, Wasagaming, Manitoba, 25 
members of the Facilitator Training 
Program of the winter of 1973 with the 
Confluent Education Program staff and 
John Ekstedt and Tony Stickel gathered 
to share activities of the summer and 
fall of 1974 and to plan for the future. 
Work sessions were interspersed with 
cross-country skiing expeditions and 
sauna. The main purpose of the 
gathering beyond sharing experiences 
and recharging energy levels was to take 
stock of the development of Confluent 
Education in Manitoba and to plan ways 
and means by which the increase in 
demand for services would be met by 
resource persons trained in Manitoba. 

After considerable discussion it was 
decided that a regional model making 
use of persons living within the various 
regions of the province in conjunction 
with program staff could best answer 
these needs. Participants at the event 
divided into regional groups to discuss 
issues and plan. The regions represented 
were Norman (co-ordinated by Nora 
Ross), Westman-Parklands (co-ordinated 


by Wes Drysdale), Interlake-Eastman 
(co-ordinated by  Vonnie Gannon 
Grafton). A member of the program 


staff is attached to each working unit to 
provide liaison on a provincial level. 


The purpose of these regional units is 


to provide a structure in which needs of 
the various regions and 


schools and 
communities within them can best be 
served in terms of providing resource In 
Confluent Education. These units in the 
latter part of January and February have 
been meeting regularly to plan the 
implementation of Confluent Education 
in their areas. It should be noted that 
these persons are unpaid volunteers 
concerned about the development of a 
better education system. 

At the workshop a decision was made 
for this group to regather in June of 
1975 to discuss progress and plan for 
the summer and fall of 1975. 


“ACCLIMATIZATION” WORKSHOP 


A weekend workshop, sponsored by 
Confluent Education Program, was held 
at Rivers, Manitoba, February 21-23 
with Mr. Steve Van Matre, Professor of 
Environmental Awareness, George Wil- 
liams College, Illinois, as a workshop 
leader. 

Mr. Van Matre has been involved in 
developing a very unique, exciting 
humanistic approach to environmental 


education. Using sensory 
combined with conceptual 
data, Van Matre has pioneered 
program that truly facilitates th 
building of sound man-nature relation 
ships. Mr. Van Matre stressed that we a 
humans must learn to live with ou 
natural environment, and _— sensor 
contact or ‘natural awareness’’ as h 
calls it, is an absolute must in order fo 
a sound, nourishing relation to b 
developed. 

It was evident from his worksho 
that Steve Van Matre is interested j 
quality education and has _ worke 
extremely hard to perfect th 
fundamentals of meaningful environmer 
tal education. 

The weekend was spent in session 
devoted to theory and practice both i 
and outdoors. Sunday morning th 
group participants created their ow 
“interpretive encounters” and tried ther 
out with each other. 

Workshop. participants came _ fror 
varied backgrounds: teachers, Y cam 


awarenes 
ecologice 





programmers, community colleg 
instructors, and interested communit 
people. 


More information on Mr. Van Matre’ 
work and his two books, “‘Acclimatize 
tion” and ‘“‘Acclimatizing’ can b 
obtained through Jim — Sangster 
Confluent Education Program office. 
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OPEN INTRODUCTORY WORKSHOP 


A weekend workshop will be held at 
Oo-Za-We-Kwun Centre, Rivers, Manito- 
ba, May 2-4, 1975. The program is 
designed for those who want 
information about and experience in 
Confluent Education prior to commit- 
ment to a long-term experience. Total 
cost to participate will be $40.00 
covering room, board and workshop 
costs. The workshop will be led by 
program staff and Manitoba facilitators. 
If you wish to register for this 
workshop, contact: 

Confluent Education Program 
2643 Portage Avenue 
Winnipeg, Manitoba 
Telephone 889-6660 

prior to April 10, 1975 


Sosa 


MUSIC 


OBJECTIVE: 

Cognitive — to recognize and relate 
to note values and names. 

Affective — to allow each child to 
discover feelings about themselves. 

— to recognize that although we 
are all different, if we work at it, we 
can ‘sound’ great together with our 
differences. 

As a type of readiness, | would begin 
by asking the class to count to four 
with me. We would continue counting in 


a steady, rhythmic pattern establish the- 


beat. 

Then | would count to four while the 
children’ clapped, again feeling the same 
rhythmic beat pattern. Once the feeling 
for the rhythm is definitely established, 
introduce them to a symbol which 
epresents the sound . Ask them to 
give this symbol (quarter note) a name. 
The name should fill the length of the 
note. If, for example, they called the 
note ‘Tom’, | would ask them to lie 
down, close their eyes, and think of all 
the things they would do if they were 
Tom”, i.e. walking different ways, 
clapping, stomping feet, making other 
sounds. While they are in the fantasy, | 
would continue clapping to keep the 
pattern going. Then at a given signal, 


they would all begin doing the thine 
they would do if they were “Tom’ 
Back in their own space, ask them t 
think what Tom would look like if h 
were a person — is he tall or short? fe 
or thin? quiet or noisy? slow? fast? fun 
lazy? violent? happy? sad? Now you ar 
Tom. Get up again and really be Tor 
while | continue clapping. 

This process can be used for each c 
the other note values. As well, there is 
signal for each note, such as th 
clapping of the quarter note, foot-stom 
for the whole note, slapping legs fo 
eighth notes, and snapping fingers fo 
half notes. 

After deciding what each ‘person 
note’’ is like, discuss in groups an 
realize that “Tom” is not the same t 
everyone, and maybe when we say wha 
“Tom” is like, | am really saying what 
am like. 

Then have each child choose the not 
he or she is most like, then form group 
of similar notes. At a given signal, eacl 
make the signal, trying to keep the bea 
steady. This will be very difficult a 
first, but after a while, it will come. S« 
it is with people. We are all different 
but if we work at it, we can get alon 
and make beautiful sounds. 

— Pat Orchar 


CONFLUENT LESSON PLANNING — Continued 
PREPARING FOR CLASSROOM VISITATIONS 


THROUGH CREATIVE WRITING 


These poems were written by my 
grade 5 students at Ramah Hebrew 
School who were preparing for a visit by 
a group of children from Peguis Indian 
Reserve. They wrote as if they were one 
of the students coming for a visit. We 


a. all the things you think the 
visiting students might be worried about; 
b. all the things the visitors might be 
excited about. 
If you have trouble, think of the ways 
you would feel. 


had = been 


doing 


“communications” 
classes so the students had had specific 
work describing feelings. 

for this poetry writing were: 


Preparations 
3. Back 


1. Working in pairs, list: 


2. Share your lists in groups of four. 


in pairs — try to write out 





MUSIC AS A MEDIUM 


READINESS/AWARENESS 
Listening games and songs 
Feeling and creating musical rhythms 
Involvement in children’s participation 


songs 


Awareness exercises 


Knowledge of names of classmates 


AFFECTIVE 





PROCESS 


Sit in a circle. In silence look at yourself 


seeing and then around at each person in the 
room. Notice everything about them (1 

minute). Now close your eyes and 

remember what you just saw (1 minute). 

Now we're going to use the things we 

saw and see now, to make up a song 

about ourselves. (Tune: “Once a Farmer 

Had a Dog and Bingo Was His Name-O”’) 

ban | begin “‘There’s someone here in a red 
Singina: dress and Jennie is her name-o”. 
being aware Children fill in name, then we spell it: 
of others, “JENNIE, JENNIE, JENNIE, and Jennie 
listenin is her name-o’’. Now we wait till Jennie 
being the is ready to make up a verse about 
chosen pe another classmate. ‘“There’s someone 
feeling rhythm here in sunglasses, and is his 


being aware 
of space and 
feelings of 
others 


name-o”’. Again children guess, and on it 
goes. When everyone who wants to has 
had a turn, do it again — this time 
saying something different about the 
person, and it can’t be physical: e.g. 
“There’s someone here with a birthday 
in May” or “‘There’s someone here who 
was sad today’, etc. Again go around 
till all have a turn. 


At the end — share and evaluate. 


COGNITIVE 





remembering 


identifying 


spelling name 
in rhythm to fit 
8 half-beats. 


isolating 1 
characteristic 


remembering 
information 


identify, 
personalizing 
music 

song writing 


RESPONSIBILITY 


In Process: 

— identifying (physical/non-physical) 

— choosing 1 characteristic in 1 
person 

— spelling the name 


Sharing and Evaluation: 

In dyads then or whole group, think 
about and discuss the following: (1 at a 
time, 2-3 minutes each). 


How did you feel 
— being chosen? 


— about the characteristic represent- 


ing you? 
— choosing someone else? 
— choosing his/her characteristic? 


What was most difficult? 

What was most fun? 

How might we do it next time? 
How was the second time 
different from the first. 
What else? 


around 


— Ellen Kobsnyk 


anything you might do _ to 
overcome any worries. 


help 


4. Write a poem beginning with the 
lines: 
HAAN A COI peer cee, cones, eee 


DO NOT USE RHYME. You may 
want to begin your lines with words like 
| feel, | think, | wonder, what if, if 
only, but, maybe, and then..., or 
others of your own choice. 

| was so impressed with the results | 
had the class do them on stencils to 
make a book for each person in the 
class. For the first time ever, they asked 
me about punctuation when they were 
writing on stencils. 

| also found that many of them 
found it easier to write under the guise 
of describing someone else’s feelings. 


MAYBE 
By Judy Charad 


I’m from Peguis School 

I'm coming to Winnipeg in two weeks. 
What if the children will laugh at me. 
| feel this thing inside me saying 
“Don't go”. 

| wonder if they'll be mean to me 

| would be nice if at least one person 
was nice to me. 

| think that | would rather stay home. 
Perhaps | could cancel out, 

Oh, but that would make someone 
disappointed. 

Someone tell me, what should | do! 


MAYBE 
By Rhonda Spivak 


I'm from Peguis School 

I’m coming to Winnipeg in two weeks 
I'll hope to have fun. 

| wonder if I’d see new things. 

| wonder if I'd be lonely. 

| think | would. 

But maybe I’d have fun. 

What would | do if | was lonely? 

It would be nice if | would see different 
things than from back home. 

Maybe I'd have fun; 

And maybe | wouldn’t 

But i'll just have to wait until | come. 


MY TRIP 
By Ellie Goldenberg 


I’m from Peguis School. 

I’m coming to Winnipeg in two weeks. 
It would be nice 

If | was with my friends 

from Peguis School. 

Perhaps they will not like me. 

Perhaps they think I’m silly 

I’m sort of worried 

I’m sort of excited. 

| feel a bit mixed up. 

I’m from Peguis School 

I’m coming to Winnipeg in two weeks. 


— by Dianne Cooper 






CONFLUENT EDUCATION SUMMER 
WORKSHOP 1975 


THE PLACE: The Confluent Education 
Summer Workshop will be held in 
residence at Brandon University, July 6 - 
18, 1975. 


THE COURSE: Participants will be divided 
into the following groupings: 

1. Introductory Section; designed for 
those persons with little or no previous 
intensive experience in Confluent Educa- 
tion. 

2. Advanced Section; for those persons 


with one previous summer workshop 
experience or equivalent. 
3. Facilitator Training, Phase (1; for 


those persons. presently involved in 
facilitator training. 

4. Children’s Program; for those 
learners aged 1 to 18 who wish to 


accompany their parent(s). 


COURSE CONTENT: 

Confluent Education is the merger of 
the cognitive and affective domains in 
teaching and learning. Increasing emphasis 
is placed on the psychomotor and 
connative domains. Attention is paid to the 
personal growth and style of the teacher, 
classroom atmosphere, teaching method, 
curriculum development, community and 
student involvement. These areas will be 
developed in the Introductory section by 
focusing on such things as: 

Gestalt Awareness Training 
Use of Dyads in Classroom Work 
Sensory Awareness 
Communications 
Small Group Process 


CONFLUENT. EDUCATION PROGRAM AS 
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Responsibility 
Fantasy and Metaphor 
Spontaneity and Creativity 
Values Clarification 
Curriculum Development 
Movement Education 


The Advanced group will focus more 
intensively on similar areas with a major 
emphasis on extensive work in such areas 
as: 

Curriculum Development 
Applications From Gestalt Therapy 
Psychodrama and Sociodrama 
Psychosynthesis 
Small and Large Group Process 
Administration 
Innovative Process 
Transgenerational Schooling 


* * * 


The facilitator training program will 
concentrate on 
Gestalt Personal Growth 
Curriculum and Program Development 
Systems Innovation 
Change Processes 


The children’s program will involve 
Creative Movement 
Art 
Field Trips 
Environmental Education 
Participation With Adults in 
Family Learning Situations 


CONFLUENT EDUCATION SUMMER WORKSHOP ‘75 — JULY 6 - 18, 1975 


BRANDON UNIVERSITY 


| wish to pre-register for the Confluent Education Summer Workshop ‘75. 


NAME shu vtcrtad cctitpesions shaven deans sachet mea tebe sonite 
ADD RESSS. (5. .cesnatssesscas ssc: acecermeriarenas vir 
PHONE citersctageds. epte car sicbccton ole 
INTRODUCTORY sais... ADVANCED 
No ORsCHIEDREN cicakesscgetate 

NAMES 


Deen meee eee ere eR ee ee Hee reese eee eH eta eene « SHaBe nes esas eeeeees 


eRe nme e eee eee eee RHE HEHEHE EHO EEE ETRE ESE TERE ET EH HEHE EERE EES 


Tereererere ee rere rer eee eee eee) 


Do you wish course for credit? ........... 


RETURN TO: 
2643 Portage Avenue 


ORR meen e ee eee remem eee ca ener ane neee 
eee eee eee ee eee eee eee) 


ee ee eee eee eee eee eee ers 


Confluent Education Program 


Winnipeg, Manitoba R3J OP1 


Soe ee rrr rrr rr i i 


sane eenaeee 
wee een enee 


eee ene naee 
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CONSULTANTS 
KEVEN VAN CAMP — Co-ordinator of 
Confluent Education Program (CEP), 


Manitoba. General workshop and facilitator 
training co-ordinator. 


JACK ORCHARD _ Resource 


. Co-ordinator, CEP. Co-ordinator advanced 


section. Humanizing mathematics. 

' JEAN TULLY — Resource Co-ordina- 
tor, CEP. Co-ordinator advanced section. 
Humanizing language learning. 

TRUDY McLAREN — Resource 
Co-ordinator, CEP. Co-ordinator introduc- 
tory section. Gestalt awareness, socio- 
drama. 

JIM SANGSTER — Resource Co-ordina- 
tor, CEP. Co-ordinator introductory 
section. Environmental, movement and 
energy education. 

KAREN ANGUS CONROD — Rolling 
River School Division. Formerly CEP. 
Co-ordinator children’s program. 

LINDA SANGSTER — Staff assistant, 
CEP. Gestalt awareness, values clarification. 

GARY TENNANT — Winnipeg School 
Division. Use of fantasy in writing, small 
group process. 

VONNIE GANNON GRAFTON — Red 
River Community College. Small group 
process, spontaneity and creativity. 

STAN WILSON — Resource Co-ordina- 
tor, CEP (on leave 1974-76 as doctoral 
student in Confluent Education at UCSB). 
Cross-cultural and community concerns. 

GLORIA CASTILLO — Teacher and 
consultant in Confluent Education, Santa 
Barbara; author of “Left-Handed Teach- 
ing’. 

E.G. (Tony) STICKEL — Founder of 
Western Centre for Gestalt Education; 
educational psychologist and Gestalt 
therapist. 

ROBIN D. MONTZ — Teacher and 
consultant in Confluent Education, Santa 
Barbara, California. 


Several persons, facilitators in Conflu- 
ent Education in Manitoba, will be leading 
small group sessions periodically through- 


out the workshop. These persons will be 
announced in the workshop brochure to be 
published in mid-March. 

COSTS: A $200.00 base fee will be 
charged to, all adult participants from 
Manitoba. The fee for out-of-province 
registrants 
room and board costs July 6-19 inclusive, 
equipment, seminar space and _ partial 
defrayment of consultant costs. These fees 
are to be made payable to Frontier School 
Division on registration. 

If the course is to be taken for credit, a 
$85.00 fee will be payable to Brandon 
University for full course credit (6 hours). 


There are no other costs. to 
Participants. 
Further information with respect to 


adult program, children’s program and fees 
as well as registration forms are available 
on submission of the attached form to the 
Confluent Education Program. 


is $250.00. This fee covers | 
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